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The 12 Virtues of a Good Teacher - SILENCE

Silence
The classroom atmosphere should normally be harmonious and quiet,
leading to more effective teaching. The teacher will not talk too much.

Do you have the SILENCE that Anne shows below?

Anne sees her life as a teacher as a way of ZIVING
herself for others. She has a wide-open heart, giving
liberally and inclusively. All feel welcome in

her presence. They know they are accepted.
feel free to make mistakes and also to DECOME their

best selves.

this issue

21st Century Strategies to help
you grasp the idea of SILENCE
and how this applies today in
your own classes.

J

The origins of the 12
Virtues...

In 1785, just before the French
Revolution, Brother Agathon, who was
the fifth Superior General of the De La
Salle Brothers, wrote a document
called ‘The Twelve Virtues of a Good
Teacher'. The list of virtues is like sage
advice that a teacher might receive
from an experienced Year Level Dean
or similar.

The 12 Virtues combines two important
pieces of work of St. John Baptist De La
Salle’s. The spiritual vision of his
Meditations and the practical pedagogy
of his Conduct of Christian Schools.

The 12 Virtues help answer the
fundamental question for teachers in
Lasallian schools: “If | am to touch the
hearts of my students and teach them
in the best possible way, what practices
should | follow and what vision should |
have for them?”

Br Agathon reminds the teacher - if you
have a problem in your class, look to
your own behaviour first.

12 Virtues and 12 months of 2013. Each
month, | aim to provide you with
useful, modern strategies, that will
allow you to bring De La Salle’s ideas
right into your own classrooms. | kindly
acknowledge Br. Jeffery Calligan for his
work on this material and real insight.
Enjoy learning about silence!

Mr. Kane Raukura

La Sallian Facilitator - De La Salle College, Mangere.
Chairperson (NZ Mission Action Committee)

NZ Representative

(De La Salle Vocational Council -ANZPPNG)




SILENCE

Avirtue that leads the teacher to avoid speaking when
(s)he should not speak and fo speak when
(s)he should not be silent.

Strategy 20-5: Silent Response to Errors

Purpose: To avoid responding in unproductive ways to student mistakes.

Description: Molicing an emror or problem and leaving until Iater a consideration of what, HM
about it

According to Pilon (1996) the best response to a mistake is often no response, other than a mental note to
think about the issue later. Consider these examples.

* John is giving a report of his work to the class. Several fimes he says "ain't” and "ain't not.” Often the
best response to such errors is to say nothing and to make a mental note that he and perhaps others need
more practice saying “1sn't” and i3 not.”

=/, student tums in a report that confuses foo with fo. Should we mark the emor? If we do, two
consequences are predictable. First, odd as it may seem, the student will confinue making the error; that
15, correcting such errors often fails fo change a student’s behavior. Second, the student will be less
willing to write — sometimes less willing to wnte anything for anybody, even himself. Students rarely enjoy
actiities that lead fo many correchons.

Instead of on-the-spot correchions, we might do nothing other than to remember the error and make a note to
create an appropnate mini-lesson on another day for the whole lass for for a small group. And at that time, we
probably do not want to say, “We need to review foo and fo; we have not mastered that yet,” or anything else
that may communicate fo the students, “You should have already leamed this.” Such a message is
unnecessary and may foster discouragement. We might instead simply teach the lesson as if it had never
been taught before, perhaps as follows:

Here on the board is an example of foo used correctly in a senfence. And here i an example of fo used correctly.
It iz, of course easy to confuse them. I'd ike each of you fo please write a pair of sentences like these on zcrap

paper. In one, use foo comectly. In the other, use fo correctly.

When the students are finished wniting, we might continue like this:

Mow please share your sentences with a pariner. Check to see that the fo and the fo are corectly used in all
sentences. If your partner wrote something interesting, you might aleo enjoy reading it.

In short, it's often wiser nof to point out an error in order fo get students to leamn. Instead, simply teach a
lesson about the topic again at another time. As long as the lesson has a quick pace, it will be an easy review
for students who already understand, and for those who do not, a chance fo leam it in a dimate free of
cnticism or a sense of failure. Altematively, we might teach the lesson only to the students who need it,
allowing the others to work on something else.

Keep in mind the message of one of the Truth Signs (Strategy 4-1): “We each leam in our own ways, by our
own fime clocks.” Students sometimes encounter matenal they are simply not yet ready fo master. We do
well fo accept such times as a natural part of the leaming process and refrain from correcting all student
misunderstandings on the spot.
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et it s not always advisable to keep silent

about errors. In solid, accepling relationships, people usually do not mind having someone point out a few of
their mistakes. However, when unsure, chose the Silent Response to Errors. It is safer. Be like a physician

who chooses the medicine most likely fo avoid harmful side effects.

Strategy 33-12: Silent Response to Misbehavior
Purpose: To give students room to solve therr own problem and to avoid a hasty, inappropriate response.
Description: Mentally noting misbehavior and leaving until later the consideration of what, if anything, to do

about it.

A student fails to bring in the required notebook, chats with a
neighbor while we are falking, neglects to do work assigned, or

makes a smart-aleck remarks. Sometimes the best response is the

Silent Response, a response fo oneself that says, “Thereis a
problem here. Let me note it now and see, later, if | want to do
something about it and, if so, what.” Sometimes such later

attention is, in fact, needed. But sometimes itis not. The problem
may disappear on its own. That outcome is especially likely if the

class climate is lively, kind, and supportive and students have a
growing respect for the teacher, who, by responding silently to
misbehavior, demonsirates a self-confidence that itself inspires a
positive response. |n such cases it makes no sense to use our
limited energies fo respond immediately to every incident,

especially when the problem is in no way dangerous and might well
solve itself or soon be solved by student-nitiated self-responsibility.

Other Reasons to Use a Silent Response

In addition to the possibility that a problem will disappear on its own,

why else should we respond only by making a mental note to
ourselves. Some reasons fo consider:

» The Silent Response models an adult with personal secunty,
someone who is not wormed that one incident will destroy the
group climate_ It an be reassunng and educational for students
to witness such a leader.

= The Silent Response communicates a confidence and trust in
students. It demonstrates our confidence that they can and will
learn to sel-manage their behavior, that they do not need to be
babied, told what iz nght and what is wrong at every tum. The
Silent Response strengthens the power of positive expectations.
= The Silent Response seems fo strengthen our own personal
secunty and sense of community, perhaps parly because as we
praciice going with the flow, not inying to control every event
around us, we leam how to live more peacefully ourselves.

» The Silent Response gives us the space to choose a response
that will produce the best long-term effect. It helps us avoid a
maore impulsive response, one more likely to aggravate our
problems. It is the wisdom of counting to 10 before acting.
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‘& TEACHER COMMENT

| like the Silent HResponse to
Misbehavior, | use it all the time. If |
had to react to each and every little
disturbance, both the students and |
would go crazy. My first reaction is
to ignore a problem_ If | reacted
every time someone disturbed the
class, | bet some students would
only mess up more frequently and
get pleasure out of that.

— Stuart Rabinowitz, Junior High Teacher

‘& Teacher Comment

Ginger was repeatedly late to my
class, but only a few seconds late.
Then | sensed Ginger was playing
an independence game, that her
style was not going along with
authority figures. She was bright
enough so her lateness was not
serious and it was not prompting
others to be late, so | decided to
ignore the issue and let her live her
life in her way. Interestingly,when
her lateness stopped bothering me,
Ginger stopped being late. Odd,

eh?
— Benj Ho, High School Teacher
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* An immediate response to a student who has jut misbehaved calls attention to the misbehavior. Cften
it's preferable fo call attention fo the behavior we want in the dlassroom, to accent the posifive, rather than
add aftention to those acts we'd prefer to disappear. This is especially important in terms of our concemn
for student dignity and growth in self-management. When we call attention to an act of misbehawior by
responding toit, a student with questionable self-worth often expenences a further weakening of self-
worth, concluding that *| was bad,” not “That act was bad.”

Further Considerations

* Demonsirating secunty, not imidity. Teachers who respond to misbehawior by only making a mental
note, not doing anything overtly, are not timid. They are secure — or at least strong and wise enough to act
as If they feel secure until that secunty does emerge.

» When silence is inappropnate. A Silent Response is not appropriate when danger is involved — for
example, a gook I1s tossed across the room; a fight breaks out between students; a student waves a knife.
Physical danger calls for direct, forceful action.

= Silence now, action later Withholding an immediate overt response does not equal no response at any
time. We might note a behavior problem and then, the next day, teach or reteach a lesson to some or all
of the class. For example, if we notice too much aimless walking about, we can role-play walking in class
with efficient purpose and dignity, without crificizing any students for prior behaviors.

= Reflection and learming. In some cases we may conclude that there 1s nothing we can do fo prevent the
misbehavior. We thereby accept reality. And we might do well to reflect on what we can leam from it,
asking guestions, like, Could that misbehaving student be prowiding me with an opportunity to learm more
about freating people who displease me with dignity? About remaining calm in the midst of chaos? About
finding new ways to run my classroom? Great lessons, after all, often come from expenences inttially
Judged unfortunate.

= Avoiding excessive infervention. In general, minimal interventions are preferable. It's important to give
students enough space to practice and eventually master the art of self-discipline. A Silent Response,
indeed, can actually make things a lot easier for us. No achion is often the best action.

“k would be of little use for keachers o apply themselves ko making the
students keep silent iIf teachersdid not do so themselves Teadhers will
better keach students this practice by example than by words *

=Conduck of the Chinsbian S dhools
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